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With this study I investigated the moderating effect of school climate on the relationship between adolescents’ school 

belonging and their delinquent behaviour. For this purpose, the relational survey method, 1 of the quantitative research 

methods, and the bio-ecological framework was used. The participants in the study were a total of 698 high school students, 

of whom 326 were female and 372 were male. The school belonging scale, delinquent behaviour scale, and school climate 

scale were used in the study. The IBM Statistical Package for the Social Sciences (SPSS) Amos version 25 program was used 

to analyse the quantitative data obtained. I applied correlation analysis and moderating analysis to determine the relationships 

between high school students’ perceptions of school climate, their school belonging, and their delinquent behaviour. According 

to the research results, a significant and negative relationship exists between students’ school belonging levels and delinquent 

behaviour. The results also show that school climate moderated the negative relationship between school belonging and 

delinquent behaviour. The school climate strengthens the significant negative relationship between school belonging and 

delinquent behaviour. Based on the findings, I suggest that educators should actively monitor and improve the psychosocial 

aspects of the school climate to increase students’ school belonging and reduce their delinquent behaviour. 
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Introduction 

From the middle of the 20th century school climate became a subject of research. Although no universal definition 

exists, it is generally accepted that school climate expresses the quality and character of social interactions shaped 

by norms, values, beliefs, expectations, organisational structures, and relationship patterns specific to each school 

(Aldridge, Fraser, Fozdar, Ala’i, Earnest & Afari, 2016). According to another definition, school climate reflects 

the standards, goals, values, interpersonal relations, education, teaching and leadership practices and the entire 

organisational structure of all individuals related to the school, such as students, teachers, school personnel and 

parents. It is also based on their experiences of current school life. School climate, which also determines how 

satisfied students are with the school, has positive or negative features. These features have various effects on all 

individuals in the school and the school’s performance in general (Çalık & Kurt, 2010). 

The positive or negative school climate also directly affects the sense of trust and risk that students feel 

towards the school. A positive school climate enables students to increase the importance of academic success, 

develop positive relationships with their friends, teachers and other people at school, comply more with school 

rules, pay attention to safety issues, and for families to participate more in school activities. A positive school 

climate is associated with improvements in students’ self-esteem and self-concept, mental and physical health, 

academic achievement and attitudes and behaviour towards the school (Wang & Degol, 2016). It is also believed 

that a positive school climate is an effective risk prevention mechanism (Benbenishty, Astor, Roziner & Wrabel, 

2016; Berkowitz, Glickman, Benbenishty, Ben-Artzi, Raz, Lipshtat & Astor, 2015). In this context, it is accepted 

that school climate constitutes a reference point for the behaviour of stakeholders in the school. At the same time, 

it will help students live a more positive school life by preventing them from turning to undesirable behaviour in 

schools. 

In a negative school climate, communication between administrators and other elements of the school is 

poor, and students think that educators do not value and respect them. Students have low motivation towards 

learning, and a low level of success is expected from the students. Teacher and student morale are low and 

disorderly classroom environments harm school safety. From studies including variables such as student 

achievement, family structure and developments in attitudes and behaviour towards school, it became clear that 

school climate has a mediating or regulatory effect. Studies show that school climate has a strong effect on the 

development of the school, as well as being holistically related to the academic, emotional, and behavioural 

success of the students (e.g., Aldridge et al., 2016, Aldridge, McChesney & Afari, 2018; Cohen, McCabe, Michelli 

& Pickeral, 2009; Thapa, Cohen, Guffey & Higgins-D’Alessandro, 2013; Wang & Degol, 2016). 

Literature shows that school climate affects the relations between individuals in the school, creates loyalty 

among students, decreases irregular behaviour, and increases academic success. It has been determined that a 

negative school climate is a risk factor for students, teachers, families, school administrators and other members 

of the school, and that an increase in violent behaviour results in students disrupting order and not obeying school 

rules (Aldridge et al., 2018). The studies by Ozgenel, Calıskan-Yılmaz and Baydar (2018) and Şimşek and Çöplü 

(2018) are examples of the limited number of studies conducted on the relationship between school climate and 

school attachment among high school students in Türkiye. These studies indicate that social relations at school 

(student-teacher, student-administrator, student-student relationships) and the factors constituting school  
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environment (physical characteristics, support 

resources, perceived violence) affect students’ 

attachment to a school. 

According to the data of the Türkiye İstatistik 

Kurumu (2020), only 51.76% of 6,950,000 young 

people aged 15 to 19 (high school age), are in 

education in Türkiye. The rate of young people 

without education, and employment is 26.0%. In 

various studies examining the relationship between 

school climate and school belonging, it is stated that 

school environment is essential for students to 

connect to the school and that the school climate is 

a factor affecting students’ engagement levels at 

school (Bakır Ayğar & Kaya, 2017; Bilgin & Taş, 

2018; Dönmez & Taylı, 2018; Ozgenel et al., 2018). 

In addition, the support of friends and teachers, 

which is one of the elements of school climate, has 

a significant effect on the attachment of students to 

the school (Karababa, Oral & Dilmac, 2018: 269). 

Given that schools are potentially powerful 

areas influencing adolescent behaviour, it is vital to 

better understand the psychosocial aspects of school 

climate that may be used for this purpose. Although 

studies on school climate have existed for many 

years, studies conducted in Türkiye on the effects of 

school climate have recently increased. The 

available literature shows significant relationships 

between school climate, school belonging and 

deviant behaviour. Although relationships between 

different variables related to school climate have 

been investigated, no research on the moderating 

effect of school climate on high school students’ 

school belonging and delinquent behaviour has been 

found. This research reveals the importance of 

school climate in ensuring students’ belonging to the 

school and preventing delinquent behaviour, which 

is also important for officials in the education 

system, school administrators, teachers, school 

counsellors, and parents. 

In this research, answers were sought to the 

following questions: 
1) Is there a significant relationship between high 

school students’ delinquent behaviour and school 

belonging? 

2) Does school climate moderate the interaction 

between students’ school belonging and delinquent 

behaviour? 

 

Bio-ecological Framework 

The ecological perspective focuses on the 

interrelationship between the person and the 

person’s environment to understand the individuals’ 

behaviour (Bronfenbrenner, 1979). Within the 

ecological approach, the school, located within the 

individual’s microsystem, is a vital structure that 

directly impacts the student’s development 

(Bronfenbrenner, 1979). According to the 

bioecological theory, the environment in which the 

school is located and all other external factors, 

including the structure of the school building, its 

equipment, the school’s curriculum, disciplinary 

practices, and the relationships between students and 

teachers, can affect student development (Way, 

Reddy & Rhodes, 2007). For all these reasons, the 

bioecological theory is one of the theoretical 

foundations in research on school climate (Wang & 

Degol, 2016). 

Research on school climate is done in an effort 

to explain that each child is shaped by the 

multidimensional nature of the environmental 

contexts in which he or she lives. The fundamental 

perspective of the bio-ecological theory is that 

individual behaviour is shaped by the school 

environment (Koth, Bradshaw & Leaf, 2008). 

Studies also support the ecological systems 

proposition that a potential positive relationship 

exists between students’ perspectives on school-

based microsystem members and their school 

belonging, academic achievement levels, and 

behaviour (e.g., Daily, Mann, Kristjansson, Smith & 

Zullig, 2019; Fatou & Kubiszewski, 2018). Drawing 

on the ecological systems theory, this study suggests 

that school climate can provide an understanding of 

the impact of school climate on students’ school 

belonging and irregular behaviour. 

 
Literature Review 
Sense of belonging to the school 

The sense of belonging to a school is a concept that 

has existed in education and psychology for decades. 

In general, belonging refers to a relationship or 

connection with others. Although the definitions of 

school belonging differ, most researchers say that 

the sense of belonging to a school is that the students 

feel and see themselves as being accepted, 

respected, included in the processes and activities in 

the school, and supported by other individuals (such 

as students, teachers, administrators) in the school 

environment (Goodenow, 1993). A sense of 

belonging to a school states that students feel like 

essential and respected members of a school. It is 

one of the critical affective characteristics that 

students are expected to have towards their school 

(Sarı & Özgök, 2014). A sense of belonging to a 

school is essential in every age group, especially 

adolescents, when emotional fluctuations are 

experienced. Psychological acceptance and social 

support from teachers and friends is even more 

critical. When individuals feel that they belong to a 

community, they feel important and can trust other 

community members. School belonging is of critical 

importance for high school students. A report by the 

Organisation for Economic Cooperation and 

Development (OECD, 2019:135) reveals that one 

out of every three students in the world does not feel 

like they belong to their school, and these numbers 

are increasing. According to the Programme for 

International Student Assessment ([PISA] OECD, 

2016) OECD average, 77% of socio-economically 

advantaged students state that they feel a sense of 

belonging to the school. This rate is 69% for 
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disadvantaged students, with a difference of 8%. In 

Türkiye, 75% of disadvantaged students in PISA 

2003 and 61% in PISA 2015 feel a sense of 

belonging to the school, while these rates are 76% in 

PISA 2003 and 63% in PISA 2015 for advantaged 

students. Accordingly, there has been a similar 

decrease in the sense of school belonging of both 

advantaged and disadvantaged students in Türkiye, 
and the difference between these two groups is 

preserved. Locally and internationally, this trend is 

a cause for concern. 

Many studies have shown that school 

belonging is essential to students’ academic, 

emotional, social, and behavioural experiences 

(Arslan & Duru, 2017; Arslan & Tanhan, 2019). A 

limited number of studies on high school students’ 

belonging to school in Türkiye exist (e.g., Altınsoy 

& Karakaya Özyer, 2018; Arslan & Tanhan, 2019; 

Atabey, 2020; Demirtaş & Pehlivan, 2020; Doğan, 

A 2015). It has been found that when students 

perceive teachers and school administrators as being 

supportive, their satisfaction with academic 

programmes, and sense of belonging to the school 

are positively, and significantly related to their 

perceptions of school climate. 

 
Delinquent behaviour 

In educational institutions, students are asked to 

behave according to certain class and school rules. 

Generally, any behaviour that goes against these 

rules hinders educational efforts and violates school, 

and classroom regulations, which is considered 

undesirable. Factors determining the undesirable 

nature of behaviour depend on many variables, such 

as conditions and location. Delinquent behaviour 

exhibited in school environments has been classified 

as criminal/non-criminal, internalised/ 

non-internalised, and primary and secondary 

criminal behaviour. These have been examined with 

different variables on samples from various levels of 

the education system (Apaydınlı, 2010; Doğan, A 

2015). Delinquent behaviour may be caused by 

many reasons, such as family, friends, social 

environment, classroom or school environment, 

teachers, and students. Delinquent behaviour 

threatens adolescents’ health, well-being, social 

relationships, and academic success and prevent 

them from becoming responsible adults (e.g., 

Aldridge et al., 2018; Weerman, Harland & Van der 

Laan, 2007; Welsh, 2000). 

Research on the delinquent behaviour of high 

school students in Türkiye shows that this behaviour 

is related to the school (Çelik & Ereskici, 2008; 

Gökyer & Doğan, 2016). Teachers think that 

delinquent problems are related to students (Öz, 

2012; Sarpkaya, 2005), and students think that 

delinquent problems originate from the school 

(Demirtaş & Pehlivan, 2020). 

It has been determined that the most common 

undesirable behaviour in schools are disrupting the 

peace in the classroom, fighting, smoking, damaging 

school property, and threatening students (Aydın & 

Karaca-Çiftçi, 2016; Demirtaş & Pehlivan, 2020). 

Highlighting the school-related reasons for irregular 

behaviour brings the importance of school climate to 

the fore. 

 
The relationship between school climate, school 
belonging, and delinquent behaviour 

Students’ commitment to school and avoidance of 

irregular behaviour are associated with school 

climate and school satisfaction. The quality of 

interpersonal relations, an essential dimension of 

school climate, effectively determines students’ 

level of belonging to the school. In a school with a 

positive climate, close relationships are based on 

love and respect between students and other students 

and between students and teachers. Students do not 

want to attend a school with a negative, unpleasant, 

or undesirable climate or where they feel excluded. 

A positive school climate increases students’ 

sense of belonging to the school, while reducing 

illegal behaviour such as truancy, bullying, fighting 

with their friends, and opposing their teachers. 

Studies show that adolescents’ perceptions of school 

climate may be related to their participation in 

irregular behaviour (e.g., Hopson & Lee, 2011; 

Klein, Cornell & Konold, 2012; Reid, Peterson, 

Hughey & Garcia-Reid, 2006; Welsh, 2000). In their 

study, Perdue, Manzeske and Estell (2009) 

determined that the quality of friendly relations, 

friend support, and aggressive behaviour towards 

friends are related to belonging to the school. 

Research results show that, in addition to preventing 

violence at school, factors like a positive school 

climate is essential for academic success, 

individuals’ social and emotional health, security, 

student attendance, and high academic success (e.g., 

Daily et al., 2019; Klein et al., 2012; Loukas, Suzuki 

& Horton, 2006; Thapa et al., 2013; Way et al., 

2007; Winnaar, Arends & Beku, 2018). 

Research has shown that some aspects of 

psychosocial school climate are negatively 

associated with adolescents’ delinquency and risky 

behaviour (e.g., Aldridge et al., 2018; Altınsoy & 

Karakaya Özyer, 2018; Apaydınlı, 2010; Aydın & 

Karaca-Çiftçi, 2016; Benbenishty et al., 2016; 

Cornell & Huang, 2016; Klein et al., 2012). 

Therefore, by making the school climate positive, 

schools may strengthen students’ school belonging 

and contribute to a reduction and prevention of 

delinquent behaviour. 

Based on this assumption, I investigated 

whether school climate has a moderating effect on 

the relationship between school belonging and 

delinquent behaviour. Firstly, the theoretical 

foundations of the study were examined. Then, the 

data obtained were analysed using quantitative 

research methods, and the results were interpreted. 

Within the framework of this general purpose, the 
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research model (Figure 1) and the research 

hypotheses are presented below. 

H0. There is no significant relationship between 

school belonging and delinquent behaviour. 

H1. There is a negative relationship between school 

belonging and delinquent behaviour. 

H2. School climate has a moderating effect on school 

belonging and delinquent behaviour. 

 
 

Figure 1 Research model 

 
Methods 
Participants 

The data were collected between October 2020 and 

January 2021 from students attending three different 

high schools in Ümraniye, İstanbul, Türkiye. 

According to the 2021 data of the Republic of 

Türkiye (T.C. Ümraniye Kaymakamlığı, 2021), 

there were a total of 19 high schools with 23,398 

students in Ümraniye, İstanbul. Approval to conduct 

the study was granted by the research ethics 

committee of the İstanbul Sabahattin Zaim 

University (Date 30.09.2020/No: 2020/09). 

During the data collection process, students 

were informed about the general purpose of the 

study during regular school hours and in their 

classrooms, and their consent was requested. 

Students were then given 20 minutes to complete a 

survey with demographic information (age, gender, 

and grade level) as well as the school belonging, 

delinquent behaviour, and school climate scales. 

Those who agreed to participate in the study 

voluntarily completed the questionnaires 

anonymously under the supervision of teachers or 

staff. 

The questionnaire was distributed four times to 

reduce pervasive method bias (Podsakoff, 

MacKenzie & Podsakoff, 2012) to the 697 high 

school student participants, (53.3% boys and 46.7% 

girls). Two hundred and forty (34.4%) participants 

attended technical high school, 286 (41.0%) 

Anatolian high school and 172 (24.6%) Imam Hatip 

high schools. The participants were between 15 and 

18 years old, with a mean age of 15.58 (SD = 0.85). 

It was determined that 630 (90.3%) of the 

participants lived with their own families and that 

50.4% had at least two siblings. Most of the 

participants’ parents had low levels of education and 

the financial situation of most parents was moderate. 

 
Measure 

The questionnaire consists of three different scales, 

namely, the delinquent behaviour scale, the school 

climate scale, and school belonging scale. 

The delinquent behaviour scale (DBS) was 

developed by Apaydınlı (2010) to determine the 

delinquent behaviour of high school students. The 

scale consists of two dimensions: primary 

delinquent behaviour and secondary delinquent 

behaviours. Primary delinquent behaviour requires 

warning and reprimand; secondary delinquent 

behaviour constitutes the type of behaviour that 

requires punishment ranging from short-term 

suspension from school to more serious punishment. 

The scale consists of 30 five-point Likert scale items 

ranging from 1 (totally agree) to 5 (totally disagree). 

According to the confirmatory factor analysis (CFA) 

performed for the scale, the fit indices were 

determined as Chisquare (χ²/df) = 3.816, 

comparative fit index (CFI) = 0.877, adjusted 

goodness-of-fit (AGFI) = 0.826, goodness-of-fit 

index (GFI) = 0.912, and the root mean square error 

of approximation (RMSEA) = 0.085. These fit index 

results show that the scale has a good fit. High scores 

on the scale indicate that students tend to display 

delinquent behaviour. The reliability of the DBS in 

this investigation was α = .853. 

The school climate scale (SCS) was developed 

by Çalık and Kurt (2010) to define and evaluate the 

school climate based on students’ opinions. The 

scale consists of three sub-dimensions and 22 items: 

supportive teacher behaviour, achievement-oriented 

and safe learning environment, and positive peer 

interaction. The scale is a 5-point Likert scale 

ranging from 1 (never) to 5 (always). According to 

the CFA performed for the scale, the fit indices were 

determined as χ²/df = 4.112, CFI = 0.867, 

AGFI = 0.820, GFI = 0.906, and RMSEA = 0.092. 

These fit index results show that the scale has a good 

fit. The reliability of the SCS in this investigation 

was α = .832. 

The school belonging scale (SBS) was 

developed by Arslan and Duru (2017) to evaluate 

students’ school belonging. The scale comprises two 

sub-dimensions, namely, social acceptance and 

social exclusion with 10 items. All items are scored 
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using a 4-point Likert structure ranging from 1 

(almost never) to 4 (almost always). The scale was 

developed for secondary school students. A CFA 

was conducted to apply to high school students. 

According to the CFA performed for the scale, the 

fit indices were determined as χ²/df = 2.814, 

CFI = 0.857, AGFI = 0.813, GFI = 0.902, and 

RMSEA = 0.085. These fit index results show that 

the scale has a good fit. The reliability of the SBS in 

this investigation was α = .866. 

Results 
Preliminary Analyses 

In the first step, standard method variance was 

evaluated using Harman’s single-factor test. 

According to the result, the first factor explained 

36.22% of the total variance, meaning that there was 

no standard method bias. 

Descriptive statistics about variables are given 

in Table 1. 

 

Table 1 Descriptive statistics 
  M SD Skewness Kurtosis 

1 Delinquent behaviour (DB) 2.55 .989 -.170 -.646 

2 Primary delinquent behaviour 2.60 .975 .545 -.716 

3 Secondary delinquent behaviour 2.51 1.081 .322 -.614 

4 School climate (SC) 3.01 .577 .824 1.024 

5 Supportive teacher behaviour 2.84 .865 .170 .970 

6 Achievement-oriented 3.38 .830 -.640 1.344 

7 Safe learning 2.80 .566 .843 1.134 

9 School belonging (SB) 2.79 .591 -.766 .458 

10 Acceptance 2.53 .723 -1.112 .918 

11 Exclusion 3.05 .647 -.921 .766 

Note. N = 697. 

 

DBS, SCS, and SBS mean scores were 

2.55 ± .989, 3.01 ± .577, and 2.79 ± .591, 

respectively, which places DBS, SCS, and SBS at a 

moderate level. It is clear that the variables are 

generally distributed according to the skewness and 

kurtosis values. 
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Table 2 Correlation results 

  1 2 3 4 5 6 7 8 9 10 
1 Delinquent behaviour (DB) 1          

2 Primary delinquent behaviour .957** 1         

3 Secondary delinquent behaviour .965** .848** 1        

4 School climate (SC) .010 -.011 .028 1       

5 Supportive teacher behaviour .009 -.009 .024 .870** 1      

6 Achievement-oriented -.053 -.067 -.036 .843** .636** 1     

7 Safe learning .095* .080* .102** .496** .201** .142** 1    

8 School belonging (SB) -.146** -.149** -.134** .367** .391** .401** -.062 1   

9 Acceptance -.137** -.128** -.136** .326** .332** .351** -.025 .878** 1  

10 Exclusion -.114** -.129** -.093* .307** .344** .341** -.086* .845** .488** 1 

Note. *Significant at the 0.05 level (2-tailed). **Significant at the 0.01 level (2-tailed). 
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The correlation analysis shows that DBS and 

its sub-dimensions were negatively and statistically 

correlated with SB and its dimensions (r = -.146, 

p < 0.01; r = -.137, p < 0.01; r = -.114, p < 0.01). 

There was no significant relationship between DBS 

and SCS and its dimensions (r = .010, p > 0.05; 

r = .009, p > 0.05; r = -.053, p > 0.01), except for 

the safe learning dimension. There was a positive 

and significant relationship between DBS and the 

safe learning dimension of SC (r = .080, p < 0.05). 

The correlation analyses also indicate that SC 

and its sub-dimensions were positively and 

statistically correlated with SB and its acceptance 

dimension (r = .401, p < 0.01; r = .391, p < 0.01), 

and negatively correlated with its exclusion 

dimension (r = -.086, p < 0.05). 

 
Hypotheses Testing 

The hypotheses were tested using covariance-based 

structural equation modelling (CB-SEM) and IBM 

SPSS Amos version 25. In the first step, the 

normality distribution of the data was confirmed 

using kurtosis and skewness tests. In the second 

step, the factor structure was assessed by CFA. In 

this process, chi-square test (χ2), goodness-of-fit 

index (GFI), adjusted goodness-of-fit index (AGFI), 

comparative fit index (CFI), and root-mean-square 

error of approximation (RMSEA) were taken as fit 

indices. According to the threshold values of the fit 

indices, GFI and CFI values larger than .90, AGFI 

values larger than .85, and RMSEA values less than 

0.10 were taken (Meydan & Şeşen, 2015; Sümer, 

2000). The results of CFA (X2/df = .3.055, 

GFI = .92, AGFI = 89, CFI = .94, RMSEA = .072) 

revealed that the model had an acceptable goodness 

of fit. H1 proposes that SB is associated with DB. 

Table 2 reports that SB is negatively associated with 

DB (β = -0.147, t = -3.915, SE = 0.03, p < .01), 

supporting Hypothesis 1. H2 proposes that SC 

moderates the impact of SB on DB. Table 3 shows 

that the interaction term was statistically significant 

(β = -0.068, t = -2.34, SE = 0.03, p < .05). According 

to the analysis result, SC strengthens the negative 

relationship between SB and DB (Figure 2), hence 

H2 is also supported. 

 

Table 3 Moderating analysis of school climate 
 Delinquent behaviour (DB) 

H1 H2 

β SE β SE 

School belonging (SB) - 0.147** .037 -0.177** .040 

School climate (SC)   -0.076* .041 

SB * SC   -0.068* .034 

Note. *Significant at the 0.05 level (2-tailed). **Significant at the 0.01 level (2-tailed). 

 

 
 

Figure 2 The interaction between school climate and school belonging 
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Discussion 

With this research I aimed to investigate the 

regulatory effect of SC on the relationship between 

SB and DBs in high school students. Previous 

studies have addressed the correlation of SC with 

bullying and irregular behaviour (Aldridge et al., 

2018), academic achievement (Berkowitz et al., 

2015) and risky student behaviour (Cornell & 

Huang, 2016). In studies conducted in Türkiye on 

this subject, the relationship between school 

climate, SB and school burnout has been revealed 

(Kalkan & Dağlı, 2021), and SC and social media 

addiction have been investigated as predictors of 

school engagement in adolescents (Bilgin & Taş, 

2018). According to the perceptions of general high 

school students, the relationship between school 

vandalism and SC (Doğan, S 2011) can be given as 

an example. This research differs from other 

research in that I investigated the moderating role of 

SC in the relationship between a sense of belonging 

to a school and DB in adolescents. 

The research findings show a negative 

relationship between belonging to school and DB. 

Students who feel a greater sense of belonging to 

their school show less DB, which was also found in 

other research (Aldridge et al., 2018; Apaydınlı, 

2010; Arslan & Tanhan, 2019; Doğan, A 2015; 

Newman, Lohman & Newman, 2007; Şimşek & 

Çöplü, 2018). It has been determined that a strong 

relationship exists between students’ sense of 

belonging and the incidents of bullying in schools 

(Winnaar et al., 2018). 

Studies indicate that individuals with a high 

level of belonging experience fewer adjustment 

problems and low emotional and behavioural 

problems with a low tendency to violence (Altınsoy 

& Karakaya Özyer, 2018). Students’ emotional 

attachment to their peers, teachers, or schools 

prevents them from exhibiting DB. In addition, a 

negative relationship has been reported between SB 

and school problems. Studies in which the 

relationship between SB and behavioural problems 

were examined reveal that internalised and 

externalised behaviour problems decreased as SB 

increased. 

Research results show that students who do not 

feel belonging to the school or have a weak sense of 

belonging are more likely to exhibit criminal 

behaviour, experience psychological and social 

problems, and engage in problematic behaviour 

(Allen & Kern, 2017; Arslan & Tanhan, 2019; 

Yıldız & Kutlu, 2015). Similarly, Gordon (2010) 

states that when students do not trust the 

environment, when their needs, such as belonging, 

are not met, and when they feel worthless and 

lonely, they may develop negative feelings towards 

the school and, as a result, exhibit negative 

behaviour. 

Studies conducted in Türkiye indicate that the 

most important variable predicting primary and 

secondary DB in schools is belonging (Çalık & 

Kurt, 2010). A Doğan (2015) reports that SB is the 

most crucial variable that predicts the DB of high 

school students in general, and that it has predictive 

power (34%). Gökşen, Yükseker, Alnıaçık and 

Zenginobuz (2011) determined that the sense of SB 

predicted the primary irregularities of health 

vocational high school students at a low level (5%), 

while it predicted the secondary irregularities at a 

medium level (29%). When students do not trust the 

school environment and their needs for SB are not 

met, they feel worthless and lonely. Students 

develop negative feelings towards the school and 

may exhibit negative behaviour in such a situation. 

According to the results of my study, SC has a 

moderating role in the relationship between SB and 

DB. Studies show that as students’ perceptions of a 

positive SC increases, their belonging to the school 

increases, and students’ high commitment to school 

also prevents their negative attitudes towards the 

school (Aldridge et al., 2018; Bakır Ayğar & Kaya, 

2017; Demiroz, 2020; Fatou & Kubiszewski, 2018; 

Günalan, 2018; Huang, Xiao & Huang, 2013; 

Kalkan & Dağlı, 2021; Karababa et al., 2018; Koç, 

2021; Serttaş & Özdemir, 2020). A good SC may 

increase student participation (Hamlin, 2021; 

Wilson Fadiji & Reddy, 2020) and it may also limit 

absenteeism, tardiness, school dropout, and other 

problems (Gregory, Cornell & Fan, 2011). 

Hopson and Lee (2011) determined that a 

positive SC would increase students’ commitment 

to the school, and DB such as opposing teachers, 

fighting with friends, and truancy would decrease to 

a large extent. A positive SC helps students develop 

a positive sense of belonging to the school by 

making them feel safe and believing they are treated 

fairly. Teachers’ communication with their students 

based on love and respect and good relations 

between students increases their positive climate 

perceptions and commitment to the school. It has 

been determined that a positive SC reduces 

emotional and physical behaviour disorders in 

students (e.g., Klein et al., 2012; Loukas & 

Robinson, 2004). A relationship exists between 

school engagement and SC and positive SC also 

increases school engagement (Brown, 2019:323). 

Research findings show that a positive SC is created 

by students liking school, having good friends, 

having teachers’ support, interests, and effective 

discipline. It can thus be said that the SC is a factor 

that strengthens SB and prevents DB. 

 
Conclusion 

As a result, my study shows that students who feel 

a greater sense of belonging to a school exhibit less 

DB and that SC has a moderating role in the 

relationship between SB and DB. In Türkiye, as in 

many countries, DB in the school environment is a 

major problem for parents, teachers, and school 

administrators. This research reveals the importance 
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of SC in ensuring that students feel a sense of 

belonging to the school and preventing DB for 

school administrators, teachers, school counsellors, 

and parents. Effective measures should be taken to 

create a positive SC to strengthen students’ sense of 

belonging to the school and prevent DB. At this 

point, each of the stakeholders has a separate duty. 

The research findings of this study should inform 

policymakers about educational problems, 

emphasise research needs and opportunities, and 

provide a vision for future research. 

 
Notes 
i. Published under a Creative Commons Attribution 

Licence. 

ii. DATES: Received: 23 June 2022; Revised: 24 October 

2024; Accepted: 30 January 2025; Published: 28 February 

2025. 
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